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ABSTRACT 

This poll provides comparisons of teachers' attitudes 
with the views of the general public on the public schools. Teachers' 
opinions were obtained on: (1) effectiveness of, public schools; (2) 
effectiveness of teachers, administrators, school boards, and 
parents; (3) quality of teacher education; (4) presidential 
candidates' attitudes toward «educat ion ? (5) school prayer; (6) why 
teachers leave the profession; (7) attracting and retaining 'good 
teachers; ( 8 ) teacher 'compensation ; (9) differential pay in subject 
areas with teacher shortages ; ( 10 ), merit pay; (11) reasons for 
favoring/opposing merit'^pay; (12) who should determine which teachers 
receive merit pay; (13) what percentage of teachers deserve meri^ 
pay; (14) the seriousness oi the discipliiie problem; (15) perceived 
incidence of school problems; (16) reasons for discipline problems; 
(17) support for public schcSol testing; (18) remedial classes/ or 
repeating a grade; (19) raising college entrance requirements; (20) a 
state board examination for teachers; (21) desirability of teaching 
as a profession; (22) unions, strikes, and arbitration; (23) how 
teachers see themselves; (24) sub ject'^requi remen^s.; (25) sex 
education; (26) the goals of education; ( 27 )- extending the school day 
or year; and ('28) control of instruction. Responses are recorded on 
tables and a jsummary of findings is presented. (JD) 
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This Is the firsi Phi Delta Kappa/Gallup Poll of Teachers^^^A^^ Poblic f / -H^^^^^^^^ 

Schools, ijke all surveys, it is a sampHn^ of attitudes helcJ tjurm^^ 

case, during May But in ^d^itioh to deterli^irig teachers' attitudes lowarda variety : : ■^■p^jr^:^^ 
of current Issues concerning their4>fofessioni'a5primary purpose of this poll 1$ toestablisti' ' ,:;y'r' . ?; (^I 
a set of benchmark weaswemepts from which 

quent surveys. : ' ..." ■ • ' ' /-'V ''"^ ' ' .•■3'' 



:> ^ ^ public/inciuding parents of children enrolled in the public schools. tbe P^^^ 

has published the annual Gallup J'olls of the Publfc's AttlludesTo^^^ 
\ " since»l969/andl=*l Delta Kappa International has sponspred thos^ pplis siitce 1981. Many^ 
' V . of the questions used In this poll of teachers' attitudes were alsQ used in the polls of the 




rison-'^fot^ sure'that thJs suwey r: ■■^^'■'ISS 

would deal witft the issues of greatest cohceti'n to both educators and the public. Phi Delta : ; . '-M^ 
Kappa so1iCite4^ygaestlonaJ^?r^^^^a^ 

'education. ' . . ' . :■■r■^■■r\:■^,..: . ■ v/;;: ' :■-■:-■■,.'■.;>; ^''-'-j:, .'. ..V',v:,^:^ 

' This P^K/Qallup Poll of teachers' Attitudes Toward the Public Schools is valuable for ■ * * 
local decision makers In twp ifnportant ways. First, it alerts decision makers to teachers* / • f : 
reactions to a variety of schdbl progranis and policies. SecdndfS serves as a faenchfnark . ■ f : 
agatost whlchjocitl attitudes can be compared.. Local officials are welcome to use the . , ' . 
questions asked In this survey for thei^^ own polls. The questions are not copyrighte|. \ ; ;';>Sl 
Moreover, no limits are placed on the use of Infonnatlon contained In this report, exceat • v 

customary credit to source arid observance of. the canons ^f jaccuracy and completenesi - : 5; 
of quotation. ■ , ' * " ' y""^-'- ' -v^ ^' ' ^. '/ ' -y^. 

This poll originally appeared in two Installments in.theOctobef 1984 and^anuary 1985 - ■ 

Issues of the Phi Delta Kappaw. Funding for this survey was provided by Phi Delta Kappa, 
Inc. Phi Delta K^ppa has aiso.publlshed two4)ooks on the annual polls of the public's at- " 
titudes toward educetipn, Including'T^e PHI Delta KakpafGaflup Polls of A ttitudes fomfd \ 
Education, 1969 - 1984: A Tepicat Summary and A Decade of i^ailup Polls of Attitudes 
Toward Educatiph, 19S9 - 1978* which may^ also be of l^terestio th^ reader. 

■ V. . • ■ ......•„■..., ....... . 
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■■Summary of FIncMnps;-.:' :^ " 7:^ 
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. Attltuctes of American teachers are rttarHeidly uni- 
form, yery'fdw^ differences in Sttitades ^am apparent 
; amona the nint subgfoups \^ tne tether popuration by 
Which the data were ahalyjM^j. Only Jn tlie ca^^' Qf 
mentary and high sqhQoi inhere d^:^^ifferan^ in 
¥{e«s emerge and thi§ti onty ifareiy- * " ' > : • 

Af the same time, the attitudes of teachers and the 
pubftc are frequently at odd^. Of the approximatety 30 
: Issues ;fn the two instaflmerita of this teacfier poll on 
%hicH tfte opinion of the public Is also available, 
fisachers and the public agrae 0n.one;«thiri;l of tf^ issues 
and disagree on two-thfrcis. . 

Omding m «c/700/s. American teachers give high, 
marks .to/U.S. public schoofs. Asked to grade the local 
public schools, using the tradltfona! grading system, 
two-thirdsof the taachers award the local schools either 
an* A or a B. When asked to grade the school in which, 
they themselves teachi an even higJwir parcent^ge (72%} , 
award an A Of a B.' " " . 

Grading teachers, adminfstratofs, sc/roo/ feoarcfs, and 
parents. The same favorable attitude is also fipparent 
when teacriejs are a?ked to rate other members of the 
teaching profession; however, teachers am less positive . 
about the performance of ^^uiminfstrators in the pubHc 
■schools and about local schoof boartte. Almost eiglit 
teachers in 10 (78%) would award theirjfeers an A or a B, 
but substantially fewer would- give sdminlstratofs and 
school boaiiJ members top grades. Teachers' grades for 
parents fall far below those ttjey give td teachers, .ad- 
ministrators, and school board memEfers. Asked to 
grade the job that local parents are doing in bringing up 
^ their children, only one te acher in five givca parents an 
AoraB, " - 

The U.S. public rates the performance of t€a9here 
.considerably lower than the tochers mte themselves; 
'only 50% of the public gives teachers agrade of A or B, 
(The public gives principals amit administrators about 
the same ratings it jjlvas teachera.) Qn the otherliand, 
the public rates school boards somewhat high^ than 
teachers do 7 4t % of the public give school boa^san 
- A a B, but only 29% of the teachers give them top : 
grades. Thirty-three percent of tfti public give parents 
an A or a B the lowest percentage for any group i^tedy 
but still a good deal higher than tne^radesiisslghed to 

. .-.parents. by,.teaoh^rSr: ;:..,.:.,.;,,..^,;„ ,: .■^,„ ■^tr^i.C^i';-,.-^;,:;;: X::^, 



r. 



Teacfrer coftJiSditsatloti. A major source of teacher { 
-( dissatisfiskction fnvblviss what teachers perceive as poor i v 
v^compen^atlort^^ Por iei«amplej nine teachers in iCfistate * 
salaries are too low. And almost nine^rj ip , ; 
is^iV^^ low pay is the* r^^asdn why leachlns are leav- 
l ing the profession. Similarly, when asked for ways to . 
■r^uce school costs, only 5% r^ct favorably to the idea, > 
• of cutting teacher salaries. The public tends to agree — 
•s but fay a significantly smalter^^ l^^ 
.•'■-^eachers.are'pald too little. 1':- ^ ' ■ ^ ' ' 

Merit pay. U.S. teacherSjJncluding all major sub- 
: groups in.tne teacher popuiBton, oppose the idea of >.* 
( r^^ 2*1 ratio. Teachers*' objections to merit ' 

pay center on' two main points: 1) thedlfflciiltres in eval^ - v 
' uatlpn (l.e.» deterihining who should^ receive merit pay) V 

> and 2) the .morald problems that might be created Jf ^ 
merit pay plans were put into effect. * > 

At the same tlme» however fully thresKjuarters of ^ 
US. taachefe admit that ^oine teacher^ in their own . 
schools are lautstanding enough to warrant merit pay. ■ 
Ask«i to estimate the percentage of teachers In their • 
^ own schools who d€^eiy^ rmirit pay, teachers wha favor 
merit pay say about 33%; ; •> 

» If merit pay vwre adopted' by the local schools. , 
lexers would want fellow teachers* administrators; or * 
e^fetors from outsidit^e district -^rather thart iwn- 

► -educatbrs — to decide Who should receive it.*Omy ' 

about one-fifth of teachers f4ai that either students or ^ 
parents should be Involved In this decision. ' 

Similarty, teacheiB feel that the crlteriaio be used In 
selecting candidates* for merit pay should be iy an ' 
evaluation by educators, either teachers or .adrnihls- 
~lratc*B, anOranTsM^^ 
ence. A relatively small percentage of tochers fee| that 
students' academic achievent^nt or Improvement, stu- 
' dents^ evaluations of tochers, or parents' v opinions 
irshottid influence the awarding of n^rit pay. * 

The views of the public provide a rather «lramatic con- 
• trast to the attitudes of teachers, the public favore merit 
pay for teachers by a ratio of 4-1 (76% to 1S%). TH& pub- 
lic also feeJs that the most Important criterion upon 
which to base merit pay shtKiid be the academic 
achievement or improvement of students as measured 
by standardized test$ (68%).- Only 39% of teachers 



agree. 
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\ Attitat/es cMceraing same ff^^ the 

\ hatipnai cornmissions and task iGrces on educSiion. . 

^\ The attitudes of U.S. t^cbe^re are mixed reQ^fng the 
; ^reconVtierwlations for- improvine the pyblic schools that 
\ have tteen made by the recent wave of 'national commis- 

V ;l^]ons and task.forces on edu(?at{on. By wide rnargtns, 
teachere favor higher safartes for teachers and state 

r board examinattons to prove teachers' kfiowtedge'^of 
"^ublect matter, 8y a somewhat vSmaUer marglp; they- 
rfdivor tougher college entrance requlremertts, liplike 
t^chei^; the public opposes tpugher ad^i^ons stan* 
dafds for colleges arid^uhivenBitles- ^ * , ^ 

, ' Vhe retorin 'reports also made a number of recp^h- 
;m^ for changing subfect r^ulrements. Virtual- 

ly aljf teachers (95%).agree withthe reports that English 
V and feMh.^hpuid befeq students, not just the 

.v.colle^e-bouhd. 3|)6cificaMy^ teachers recommend an. 
average of -3*8 years of EngUsh for the coilege-bourid 
and 3.6 years of English for the non<oifegi-bound; S.2 
; ^»years of math for the "coilege-tound and 2.7 years of 
<i math fqr the non-coilege-bound; 3.p years of science for 
the coiiege-bound and Z7 years of science fqr the non* 
coHege-tjound. ' 

t Fffty-^ine percent of teachers would require all 
students to t^ke computer science; ?8% would require ^ 
vocational training for the non-colfege-bound, and 48% ' 
' would require some vocational education even for the 
college-bound. Seventy-seven percertt of teachers 
would require about'two year^(2.i) of a foreign language 
for college-bound students: 

Tfi^ public's* attitudes toward^ubject requirements 
are t^asic^ty the same as those bf teacher^, with the ex- 
ception that a smaller percentage of the pubHc would re* 
quire science of high school studenjts and a slightly^ 
larger p^ercentage \ltould require computer science. 

Another of the m^jor recommendatrons of the na- 
tional commissions and task forces was that either the 
school day or school year be jengthened to'provide 
more time for instruction. U.S. teachers oppose both of 
these recommendations by.. roughly the saine margin$;. 
66% oppQse lengthening the schpol year, 72% oppose 
lengthening' the school day,, Virti^ly every jijajor 
' subgroup in the teacher population opposes both of 
these recommendations. ^ • 

Scftoo/ d/sp/p//ne.^ U.S. teachefs have a much differ* 
'ent perception of the problem of disciplfhe In the public 
schools tH^n'does the public. TeaVh^^ feel that the* 
most Important problem facing local public schools ~ , 
named by 31 % of -the respondents — is lack of parental 
support, not lack of. discipline. Only about one teacher 
in six (16%) says that discipline Is a vefy serious proV 
lem In the loc^ schools. * 

tn addition, rionacademic disciplinary problems — 
e.g., incomplete assignments, cheating, talking back to 
teachers, and truancy are mentioned frequently by 
teachers as occun-ing-'Vmost of the time" or "fairly 
often.*' A relatively small percentage of teacher say 
that criminal activities ~ i.e., vandalizing or theft of 
^operty, usfe or setftrtg Of drtrg^ orsTcohof, carrying of ^ 
weapons, physical attacks on students or staff — occur 
in their schools "most of the time*' or "fairly often."^ 

The public's perceptions of discipline in the schools 
differ considerably from those of teachens,^, however. 
The public has named dtsclplipe as the mc^t Important 
problem facing theVubllc schools since the Gallup 
surveys of attitudes toward the schools tje^an in 1969, 
One-third of the public in 1984 — compared to 16% of 
. teachers — believe that disciplinary problems in the 
local schools are very serious. Most' significant,. 
/ However, th*e public perceives violence and criminal ac- 
tivities as much more prevalent In the scbdols t^han 
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-teacheiisdo. Far largerpercentages of the public than of ^ 
teachers, f or^e^campfe, say that a >Siriety of these kinds ^ 
of prpblems occuj **mbst of tl^ time" or "fairly often/' \ 

Teachers bfarrie disciplinary probiems on outside ih- *• 
fluences *r- specifically, the courts^ lack of respect for 
v^ufhority. and especially lack of dlscipilne in^he home, . 
which is mentioned by virtually all teachens (94%). Only 
about one-third <>f the teachers f^l that trailers them* 
selves are at fault/ * 

The public agrees, -although by a ema|{er percentage 
.than'^te^chen^, that the princfpai source of dispipiinary 
prc^iems Is lack of discipline in the hbhie. On t(^ Qther 
hand, the public is more prone to bleme teacliers for v ; 
;d{seipnnary prc^lems, ^' * - f : 

Testing, Tethers are divided on the vai^Ie of public 
schciii testing fjrogfaiffe. A slight majority oppose ex^ v 
ams for gnaide promotion, and an even smaller majority 
favor exanrs for; high school g^duation. Two-thirds of ; 
those w^o approve of an exam for bigh school gradua- 
tion feel that the results should be ral^'sed to the^ 
public and compart with results from other schools ^ 
diat sen(» the same racial and scx^ioeconomjc mix. ^ 

The public's view differs markedly from that of teach- 
, ers on tjie issue of toting. Afthougff the pubUc ap* 
proves of an exarn for high school graduation by a wide 
7-3, ratio, ortly half of those who favor the e?cam also 
favor the release of results to the public and approve of 
. cpmpgring^the results with those of plbec schc^ls- 

Schoot p/ayen Elementary teachers favor voluntary • 
school prayer by a 2-1 ratid High school t€«chers are 
much 'more closely divided ion this Issud tharf "are ele- / 
mentary SistiobS teachers. The public approves of schooi 
prayer by wider margin, 4-1. • 

Potitic^ Asked which Presidential candidate would 
be more Hkely to improve the quality of is^ucation ih the 

teachers name Wsifter Mondafe by a ratio of nearly .< 
j2*1,42% to%5%.Thejj.agfbUca!safeels thatMondaie 
would more (ikely thanTY^gan to improve, American 
^ucatloh, bu^ Mondale's li^d overReagap on this issue 
is not quite as gr^t with the pubiiq (42% to 34%) as 
with teacfiers/ , * * / , 

Desirability of teaching as a profession, yeacheft ai« 
somewhat negative about the desii^lllty of teaching as 
\a pYofession^ Teachers are 'about evenly divided bn., 
^whether they would like a daughter to enter teaching, 
but th§y are against a son going Into te^hing a ratio 
,of 2 td 1 (S0% to 31 %). V : 

-,By Contrast, the pufaik; favors a daughter going into 
teaching by a ratib of about '5 to 4 (50% to, 39%). The" 
public Is-dlvided as^ tb whether a son.shqvtd. enter the , , 
profession. * ' ^ , 

How teachers see themseives. Teachers rate their 
contrtbutior\to society the Wgftesf of 12 profession^, in- - 
eluding physicians, clergy/ biisiness executives, ' and 
. lawyers. But they also feel that their status is the /owesf . 
of ai! of these professions- ' * 

,The general, public rates teachers* contribution to^ 
society somewhat' lower than thaf of clergy or physi- 
^Cfsms.^The putrfl crates teachers' status tn the communt-^ 
ty sorr^hat higher than the teachej^s themselves do. 

Teacher unions/teacher strikes. U.fe. teachers strong- 
ly support teacher unions and associations. By a 6 io 2- 
ratio, they t^Heve that unions havecontrtbufed'to public . ' 
education; by a 2 to i ratio, ^hey believe that teacl«rs- 
ghoufdhavelhe ri^ht to strike. • ^ 

Sy contrast, only about on^ ^fson In jivejn the ^ 
general public feels that teacher unions have Improved ^ 
the quafity of public education. Twice as^many believe, : 
^ that unions have hurt public eduction. The^^ubKO'filso 
" opposes, by a 2 to 1 ratio, giving teachers the right to 
strike. V . ^ 
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«M«f/soferfuca?/o/J.A.m^ority(56%) of%achersrate : /^c^ In hfgh school , sex eciucat^on cfesses sucrt ii, 
developins .flood work habits, the afaiHty to. organize topics as •prsn^arital sex, the nature of sexuai inter- f 

. . one's thoughts, and the a&Hlty to concentrate as a most ^ course, aocrtion, and iibmosexuallty. For elemeirtary 

•• t. Jrnportant'goal of education. The same percentage of- * school students,* the only topic that ^ "majority of 
teachers also rate the ability to think — creatively, ofa:- teachers (70%) feel- would be appropriate is the bioiogy ' 

of reproductioa 

portance. ^' majority of neachers also cite developing , » The public supports sex education in the high 
the ability to speak and write, deivetoplng ttie ability to schobis, by a smalfer margirt than teachers 'd6 (70% as 
use mathematics for everyday problems, and encoufag- opposed to.88%). But the public is about evenly divided 

ing the desire tor lifelong learning as amoat the highest < —*45% for and 48% against — fin the question pf se)^ 
priorities of 'education.. . - education in the elementary sc|BOlst 
i 'Sex education. U.S. teachers ovenufheimlngiysupport Control of instruction, teach^feel that they should^ 

~ sex etfiicalion In both the secondary schools and the bave the most Jnfiuehce-on whaWs taught in the public 
elementary s6hools. Almost nine out of 10 teachers schools. They fee^even^ more strgfety that they should 

(86%)t support s6x education In high school, dhd thre^ ; ..have the inqstiHVtflyegt^ Jc^the\seiectlon of schpoV //; 
out of four (75%) support sej^ education, ia elementary fadoks. v ^ , t. . • - : 
'School. * > By contrast, the public feels that parents and school, 

Mord specifically, for high school students, large ma- boardsshouid have the most say ^aut what is taught in , 
• jorities of teachers approve the discussion of such the 0ubtic schools. But the publlc^o^s with teachers 
topics as the biology of reproduction, venereal disease, that teachers should have the mosB^py about the selec- 
and bkth control. Smi^ier hTajorlties iapprove of ln-> tlon of books and*other Instructional materials. ; 
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Delta Kappa/Gfiiup Ppil of 
Teachers' AitiiudasToiArard the PubUc^ 



Amedcan leachers give high marks to thd U.8. public 
school system. AsKeci to gmcto the public schixils in 
their community uising thejraditionai A-thrajgh-Fflrad- 
ing system, two-thirds of Anwitcan teschefs give ttm 
schoois a mark of Aor 6. Oniy 4% the schooisa D, 
and 1 % give them a failing giade. When £UM(^ to S^de 
the schoois in which they themselves teach, the per* 
centage of teachers who gi\^ the schoois an A <^ a S 
■ rises to 72%. ; . - " ' . , ' :\ '^M ■■ -'h:. v:/,-,.. ' --^^^ 

- ' ♦ The jqueStiOn:' ■-^■••--V,' ;,,:.v.:^^.^;.,.-^.^:^;■^^. ■ 

Students are oftfflT^vtn fht grades A« B> C, 0» 
and FAiL to denote the gi^Hty of their fn^&ip^ 
pose the puMie schoots themsetvet. in utfi oom- 
munity, were giwjed In the tame tMy. Wfuit gride 
would you give file pubUo ichools h«re? How 
•bout the public tchoot in wMefi you feaeh? What 
grade would you give your own school? > 
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School BoardSrSn^ Parontfe 

American tsactwm are even ifnore'pcAitive abCHit the 
jjetfomiance of teachers thiw tWy aria about the per- 
formance of the- schoois, with 78% awaniing teachers 
an A or a B. However^ this highly fav<»sa>{e attitude does 
not carry over to the performance of otlwrs ihvoiyed In 
iocai education — principal and other administrators, 
local school boards, of the parent* :^f:atudeRt« atterK^* 
Ing the Ipqal schools. ' * 
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' Only 44% of teachers fsel that the job done by prihck 
pais ahd oth^r i^minlstrators In the looai schoois de^ 
sewss eitbdr an A or a R Fewer thah one teaqh^r in 
thr^ <2d%) would awanS the iocat^h<»l board eitl^r 
an A a B, with 13% giving it a falling grade. 

At the tsottom of the list are the parents of local 
schoplchiidreh, who receive an A a B for their efforts 
from only ohf teacher In fiv4 (H%}. A larger perc^fttage 
t)f teachers 01%) tfive parei^tsai) 0r an F, ^ ;V - 
■;:;7l;^.question;-:a;; ■{"^.r^v- ^^^^'^ '•V;-:-^:' ^ ' 

What gradf wouhi you give the tellers in the > 
'local f^te sdMotst 1^ admm&trMMs in the - 
ioeat ptdMl6 selHMlis? The tocit sc fooard?^ « 
What grade woukt you gii^4he pirents'of sfudsnit > 
in the tocilbpi^^ schoois for brinfilng. up their 
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TaaeiMf Opinion VS. PubUe Opinion, ' - 

Although ttie gi^es the pubirc gave the schools in ' 

M964wet»ilw-lilghest Tec«tf«iin^-dec^e; 
stilr much lower than, th^ grades the teachers give the ^ - 
schools. Almost two-thirds of American bach^fs (g4%) 
give the local schools an A a B; only about four In 10 

::(4^%) of the snnsTdi population did so. 

biffsrehces 'bdtweensih6 public's and the teatihers^- 
views also shbw up In t\i6 gratkus these groupd award to 
teachers, administrators, locdi school boaVds, and 

' parent. Although the public grades teachei^ somewhat t:' 
higher than it grsdes the focal sbhools, only SO%.of the 
public give teacl^rs a gfiKte of A or B. a substantially - 
lower 'figure than the 73% of teacher who give liwir 



m 



8 



■ : . Although tea<JtW5 GtdJi& adrnkiistratpis con^wder- 
^'^ably fower than they do their f»6rs, the y.Su putjlic rates 
administrators afjout th« sanw a& if does teachecs. On^ 
the other ,hand, the U.S» p^bHc Qrades both schwl 
beards and parents higher than Amerfcar^" teachers da 
: Fofty-cne percent of the pufalfp jsive theichoollioarsJafV, 
A or a B; oniy.29% of teachers do so. 

Bottvtfte pubHc and teachers rale parents the lowest. 
Onfy qne-wird of the public and 21% of teachers fllve 
aijrade of A or B. ■ / \ V ^ 
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About half of \J,S. tsachers in 6very major subgroup' 
of the teacher popufatioTi would Qlv6 the teacher educa- 
tion proQram they, attended a grade of Aor B. Colleptl^r 
iy, 10% of teachers woutd'award their teacher training 
programe^a grade Of D, and 6% wo^ird give their teacher 
training programs a taiiing grade. 

The question: - 



Wfiat grsidtt would you give the tMcfMr educa- 
tion tralniiHi you rtc«lvfd?^ : \ - . 
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Presldsittiai Candidates 

• Asked which Presidential candidate, Rdnald Reagart 
spr Walter Mondaie, would be more likely to imprdye the 
quality of education in the U.S., American teachers 
name Mondale by a ratio of nearly 2-1, 42%, to 25%. 
About oga-third say that thare wouFd be no difference 
between the candidates or have no opinion. 

Although the American public also feels' tiiat Mon- 
dale« would be mor^, Ukety than Reagan to improve 
American education, the mtio is much snianer,(42% to 

""^ Thequestton; — 



EIef|ientary school teachers favor voluntary school 
prayer by roughly a 2-1 ratio. High, school teachers are 
much more ctoseiy divided on the issue^ favoring school 
prayer by 47% to. 37%. . 

The AmeRican public approves of school prayer by a 
wider ratio (4-1) than teachers. At the skme time, how- 
d'Ver, there has been some deciinein public support for 
school prayer in receht years. • . • - . 
The question: % ' \ 



Do you favor or oppose a i^oposad Amendment 
to the U.^. Constitution that wcHildaUow vduntaiy 
prayar in the public $etHK^?v 



Yes 

No 

Opn't know 
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Why Teacbof^ Uave the Prpfsssion . 

Respondents were showh a card listing a'fiumbar of 
problems that affept tha teaching profession, and they 
were asked whiclKf^rea problems they feel are thamam 
'factors causingr teachers to leave their Jobs. Low 
salaries are b^r the most frequently cited, with almost 
nine in 10 toechers (87?fcJ mentioning this reason. 

The question: ' ' » 

. Many pubtlq. aehoof t«achw* ar« leaving tha ^ 
cUisaro<mi.ii8ra are s(»na reasons that ara 8<»i^- 
timas glvar^ Wh^ (Araa of thasa do you think are 
^ the main raasons 'Why taaehtrs afa ieaviiHl thftif 
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(f iguras abd to more than 100% b^(^ of multiple ai^w«rs.) 



-1^ 



Wfilch Prssfdantiat candidate do you feel would 
b« n^ora iiktly, at Praskfant, to imprava tha quality 
of public education In tiia f^inald 
or Walter Mondato? . 
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Wslttr 



i%\X^x Mondafd 
Ronald R«agan 
No dlff«ftnce/ 
no opinion 
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Teaciwr Opinion vs. Public Opinion 

■ The public, surveyed in 1^, differed from'the teSich- 
ers as to why teachers leave the profession. Only 52% 
of> the public mention^ low teacher salaries as one of 
the main reasons why teachers leave; 63% cited disci- 
pline as one of the m$ln factors. 

Paradoxicaiiy, the public was much more liljely than 
teachers to see parents' iacfc'of interest fn ttwir 
children's progress as a reason for tethers to leave the 
profession, twenty-five percent of the public mentioned 
this reason, byt only 11% of teachers douSimiiarty, 37% 



of^the public said that laok of sup&brt'froin parents is 
one of the factors causing teacHecs to leave the profes- 
sion, whereas ofily 21% of teachers cite this as. a 
risasorL ' • . . 
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tow taacher s;ilafie$ *f 
J Discipline Ijroblems In school^ . - 
'loW^stiind^ng of t«ach(rK^ as « profession 
Students ar« unnvativ«tt<f, unlntarssted 

. in school 

lack of pii&iicf|oam;iaisupp<^f^ 
education , > . j 

Parant don't support ttia teaoKare 
.Qyjs|andlns taact)«r parfocnmca ^Qea 
umowardod 
\, Oiff icuity of advancemem 

ReirQnts ara not mtereatad In • 
"3 ^ijhlli^n'a progress * 

y -f -(^MW Add to more U)an 10Q% I^cj^ of muUlpla aris\fvers4 

Attm^iing and Retaining Good Teactiers 

Siightfy more*than one-third of U.S. teachers (37%) 
report that their schoois have had difficultjr in attracting 
good teachers, <^nd about ^ haft (48%) say that their 
schools hav$ haa^ffiCiilty in fetaininj^ good tMtchers - 
*fn 'both instanced the percentage 1$ higher for high 
school than for elementary teachers. 
The question: " ^ ^ 

Do08 the school In which you teach have diff i- 
culty in gettShg good teacharsZ v 



Vas 

No . * 
No Opinion 



The question; , 

Does the school fn which you teach have difli* 
ciilty in keeping good teachers? 
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No opinion 
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Teacher Compensation 

Nine out of 10 teacher$ say that teacher saiartes are 
too low; vjrtu^iiy none say that teacher salaries are too 
Jiigh. ■ - A^^l^ 

Jhe question: 

you think Mfaries fw' teachers !h this com* 
munity are too high, too iow, or just «bout right? 



J4{^ school 
TMch*r« 



T«acher Opinion VS. Public Opinion 

f r / • . ; 

"The public is divided aimost evenly on the question 
of whether teacher salaries are too iow or about right. 
Forty-one percent fee! that teacher salaries are just 
about right, and afnrcst as many respondents (37%) say 
r that they are too low. Ve^y few respondents (7%) think 
teacher salaries su'e too high. ^ 



ToofowX 

Jyst rigfit 
Naoptnlon / ^ 

' >Lass than ona^f oi 4%, 



Too low 
Too hlQh 
Just aSoui right 
No opinion 
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Olffereniiai Pay In' Siibjact Areas . 
.With Teachdr Sfv^ges' . 

A number of observers have suggested iha^t^^ pay 
be given to teachers ih areas of critical natibnai need, 
such as science, jt^thematfcs, and vocational/techhica! 
subjects. Three-fourths of teachers oppose .such a 
measure. The public is more ieiveniy divided on 'this 
issue, with 4S% in favor of differential pay and 43% op- 

' The. question:...-^ : 7^ ; 

Today there is a ehortage of leMfSrt in scf- . 
•mre, math, technieat 8ui)Jeej(|, and vdbatitMiai 
subjects'. If your iocai sehoolt nmKi teaelMrii in 
these subjects, wbuid you favom ^ppo<e pairing . 
them higher Wa0«» than ttsAhem ^ other iiii>- 
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- Merit f%y 

■ ■ ■ ■ I 

American teachers oppos6 the idea of merit pay by a 
2-1 ratio, 64%^to 32%. This ratio is consistent across ai! 
major teacher population sut^roups* - 

The question: ' 

How do you, yourself, fse! about the .Idea of 
merit pay for teachers? in gtnerai, do you fa^rpr or 
oppose it? • 



Favor ' 
Oppose 
No opinion 
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' Reasoris for Favoring/Op($i|yiig Msrit Fay 

Teachers oppose merit pay for^o basic reasone: 1) 
the difficulty of evaluating teachetperformance and 2) 
the morale problems that merit pay might cause. 

About one-fourth of the teacher respondents (23%) 
say that it would be difficult to give ^ fair evafuation of 
teaching. Twelve percent say that administrators could 



!t;^t g(v6 cdfectiw ev^uatfons, and tfte sanwj^rcantags 
^Vvttiai teacher nMKiK<umnQttsen)0aaur€cf «^|ectt^^^ 
.' aiai.'-- 

" About 12SSb of tfk teachem Bay that me0t pay 
create morate problems ?n ' their schools, another 
B% say that U would present political problems In th^< 
■'=:sQrt66is/ ■ ■ ■ ■ ^- -f -^- I : . : •;■ ^ 

: The qOestion: , . ., ;• . \: ■ ^ • ... i , / . 
0^ ' ^ , ■ '''''*'■•.. 

Why do you ^avorfopfXMe ronit pty^for teiwiV' 
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TMCNm» TMdMKXr TMClWS 
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; Two-thirds of the publ!c^%J believe that academic 
achievement or tfMi Imprdvenrent of student perform* 
ance'ad mjieasured by dtamlardlzed tests should be one 
of thecritefia usLed to cieterfnfnewhich teachers r^elve 
ment pay. Onlvr^% of teachers agree. But 66% of 
the teachers^ mel that other teachers in the system 
should be Involve In tf^ e^luaf ion o| teachers* for 
merit p;ay, while only ^% of the public agree. 



Favor m«rit j^ay . 
Oppo^ metit pay . 
NoopiniCKi •/ V 



(FiQurts add to mora than 100 isacause of muUipte anawara*} 
^Uastnanona^ialf of --. ^^^'^ * .. . 
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Evaludtlon by dU^r tM^I)ar» 
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An advancad dajgraa 
-vl lanQtfr<)f iaachfng^p^arKa 

AcadiMnio ac^Uavim0nt Of improve 
maitt of student tas maaaurRi 
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•StiKtontt' avafuatloDs 
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Who Should Detenn{fio 
Which T9ach9rs^lBe4vdM0^ 




Almost two-fhirds of the U,srteachdrs (63%) say 4hat 
a committw of teachers should determine which teach- • 
ers receive merit pay. Next most frequently n^ntiondd 
as potential decision niaker is the school principal 
<(S7%). followed by a committee of outside educators 
(42%). pniy about one teacher In t\n wants the daclsibn - 
to be n«de by. either, students Of pafents. . 

.\ Thequestfoh: ; ;.• ^-f : :„ • 

Suppose that your own s^tqof were Uf adopt 
the merit pay plan. Who, in your opfniwt, should 
determine whk^ t«acheii| «fioutd be filMfi mem 
increases? 



. CortimittM of ta«6h«rs 
School pririctpai 
CommKtM of out^idfl 

Stud«nt« 

Patisnti 

No ooe quafifitd 
Don't know 
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Teacher Opinion vt. Ptiblic 0{iinion 

The vreW$ of the public differ dramatically from those 
bt teachers on the issue of n^t pay. The public l^i^yors 
• merit pay for teachers by a ratio of 4-1. 



What Perc0ntagi9 of Teachers , ~- 

Although U.S. teache'rs^ tend to oppose merit pay, 
. three<{uarf ers of them say tfmt Isctehe fdacl]^ if^ .their 
own schoois desenr^ trm^ pay» ^ . sJ 

: ■ . ; ,The .question:., ■ . . : ; <^ 

Aside from whether you fti(or ^ opptitt merit 
pay, do.you fee} ihere are any teachMv lif the 
sef^d where yoif feaeh who are suf ftetonUy out* , 
etanding tq KMunafit mMt'pay, or not? 



Yes , 
No 

No opittiofl 
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FAVOR MERtT PAY) Whil percentage of 
teachers do yoa feel wanaiits merit pay? 



Who PMorlNMltltey 
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Major P^cobfams Cohfrontif^ 
Itm Public ^moote ^ 

' U.IS. teachef^ say that the biggest problem confrpnt* . 
Ins the public schools is parents' I^k of Interest and 
support (31?&). The next inost frequentiy mentioned 
, probSems -o aii cHed by abSut one teacher in five — are 
' {acl< of proper financial support, lack of interest tryan* 
cy on-f he part of pupiis^ ami lack of discipline. \ ' 

These rpspohses are fairiy consistent across aii 
teacher population subgroups. One difference is that 
35% of etementary scnod t^t^m nientiot|- parents' 
iSick of interest, while onJy 26% of high sctiooNeachers 
niention this probtem. On tfK> ott^r hand, 23% of high 
. schboi teachers mention pupilb* lack of interest or their * 
truancy, while only ty % of etHmentaiy teachdi;$ do so. . 
. TheciuestiQn:.^,,,,,v;,^: .'....:'[■'■:;:' '-'i^ 

What do you tHnk art the b|{|9tst problems 
with which the pu^lo tctMpft in tMs comntunity ' 
. mustdMi? 



Kow.fsridus a ^obtem woutd you say discir 
ptSne is In the public scho<^ In your community 
Miy 'serious, fiSri^ Mfious, not tod serious, or not 
at iB serious? ^ 
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parents' lack of lnt«ra«t/ 

support 

Laok of proper financial 
support ' - 

PupW tack of intanst/ 
truancy ^ ^ 

Lack of discipdna 

Frobiams mxt^ adminis< 
tfation 

Poor curriculunVpoor 

standards 
Usa of drvgt > 
Low teactwr salariaa 
Difficulty getting Qocd . 

toachars 

Larga scnoois/ov^rcrowding 
^Taachars' lack of intaraat 
-Lack of raspaottcr 

faachars/othar studanta 
Ona-parent h<HJ$ehorcls 
LadJj'of public-^pport 
Communication problems 
Gcvamn^iit; interfaronca^ 

raguiafion - " 
integrationibuslng 
iMik of proiser faciUtias 
School board poJicias . 
Parental involvement with 

school activities 
Mitmanagamant of funds^ 

programs 
Moral standards 
Drlnking/alcotToiism 
Lack of needed tsacf«rs 
Crtma/vandaJIsm * 
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(Figures add to more trvan 100% because of multiple ^iswera.} 
•Lassy^nona-half of 1%. - 



How Serious t& tlie OlsclpUna^Problsm? 

Whereas abcHit one-third of tte public (34^) feel that 
dfsclpHr^ Isa verjf serious prdsfem In the^ehoc^^^ Ofify 
i6% of the teachers agree. About ctie*thir£l^of t^th, 
grotips see the dfscipUne probfem a& fairly 'parlous. 
Nearly. haSf of the teacNirs see the problem of discipline 
as n<?t too serious (35%J or pot at aJJ serious iU%% but 
oniy about a quarter ef the public OQm with thesd judg^ 
fWntst , * 

The isjuestlpm V 
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« P0^{veci lndMenc0 of Sohool l^ri^Ioms \ 

* Teachera differ ffiarKSdl/ffom the general public In 
their judgment of which of the problems confronting the 
schools are most important. The comparison fe es* 
peciaily reveaiing with r^ard to criminal activities, 
which the public feeis occur more f requentty tHan 
■'■teachers do:-/ ■ , ^- -^ ». ■^'^ 

For example, 53% of the public feel that drugs are 
usedat sch<«j{ ''mc^t of the time" or '*fafrly often "Oniy 
17% of teachers agree. Afmost haff of th^ public (47%) 
but only 13% of the teachers think that dr|igs ^#ao!dat 
school **nfto$t of the time'* or eirtv often/* 

Ab<Hit one-thffd of the pubHc^feeMhat alcoholic 
bevemges are drunJt at school **m<»t of thatlrhe** or 
**f airly often,'* that school propc^^s eloien **ftjost of 
the time" or "fairly of ten,^* and tbamnlves, firearms, and ' 
weapons of other kinds are carried ^t school "mc^t of 
the time'* or ^Jfeirly often/* Teachers report that these- * 
criminal activities take place much less frequently:' 
drinking, 10%; theft^of school property, l^%; canning * 
weapons, 8%. However, toacheiB and the public are fn 
closer agreement pn how Often such discipHnaty prob* 
terns as chestfffS', not cor^teting homework, truancy^ 
^'andife on occuc. • 
' Ti^.questioh: ■ ".''■■^■/■;;^/'",^v; '-'''^'''^-'^^'r^^^ 

Abouth^ofttiidaMchdf thejS^oUaois^l^^ . 
occur at the jM^ioot where ycH^ ^M^? 

ftaapoDdanis Who 
' ^ . > ^ Say Moat oftita 

^ ^ mia^a^y fflfan 

^ „ . ' All ' US. 

■ r ■ . Taa<^wa 

% % 

Schoolwoffc and Nmmvork asslamnents « 

not completed 
Sahaviof that disrupts ciass 
Truancy^if^ absent fr^ school 
Talking back to^ dfsobaying taacDars 
Cheating on tssts 
Sfo^y or Inai^fopriata drMi 
Skipping ctassaa . ' 
Stsalirm monav or narsonai rvronartv * 

belonginc to otttar stius^ts« 
. teactiers, dr sUff 
Vandalizing of school property 
Theft of scfK)^ property* ; ^ 
Usa ol dr(igs St »;lK>ol 
^^mnifi ot yrugs at schoot 
Drlt^fng aicomillc barrages at acfK»f. 
^ CanyWia ol knlvaa» f ifM^ms* C( other 
' weapons at school 
^ual activity at ^ho^ 
Racial ffght« between whites, blacks, 

Hispanids, o^tner minaitias 
Taking mcmy or prc^rty by force* 

using weapons or threats 
Pfiysical attiu)ka on taach^ or staff 
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Reasons for Olsciplfne Proisfems 

y Respondents were shawn a list of potential reasons 
for discipHne problems in the schools and asked to 
soiect those that they feit t^est exptalnelf why disci- 
pMnary problems exist. Teachers outside the 
school for reasons to expltln the disciplinary problems. 
For examp% more than nine in ten (94%) s^ that lack 
'Of discipline 'in the hbm$ Is one important r^on for 
disciplinary problems In school; 74% cite fack of re-. 
spect for fav^and authority throughout the society, 66% 
mention studenrtroub!emakers who cannot be resioved 
f rom schoof, and 65%tsay that the courts have made ad- 
mrnistrators too cautious In dealing with student mis-<^ 
behavior. , • ^ ♦ ' ^ • 

The U.$. pubilc tends to agcee with teachers that lack 
of discipline in the^iom> «is the iTidin cause of disci-, 
pHnary problems in the schools. But the public men^ 
tions outside influences, including the home, less often 
than teachers do, and the public is much more likely to 
say . that teachers are in part the cause 6f disciplinary 
problems that tochers do not comriiand respect, 
that teacher^ are not prof^rly trained to deal with 
di!scip!ine problems^' and that teachers fail to make 
classroom work interasting* « 

The question: * , 

Many people say that '*dl$eip{tiw" t$ on* of the 
major {mibtams of the (Hibilo sehoe^s to(fay. . 
W«itd you pfaasa fcKA over ffi^ list and ehflick tha 
reasons you ffiink ar» moat impc^fant to exptain. 
why there is a dfscfpHne prc^em? , , 
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Teachers 
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Lack cf discipline in the homa 


94 


72 


Lack of respect for law and atitlKJrlty 






throughout soclaty 


74 


,64 , 


students who are constant troublenrfakers 






often can't he fismcvod'from the school 


66^ 


42 . 


./The courts have made school administrators 






so cautious they don't dealAavere'ly 
with student misbehavior * 






65, 


* 41 


Punishment is too lenient , 
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Decline in teachln^i of good^^rja^ners 


48 


37. 


One-parent famlilas « ' 


42 


26 


Viewing television programs that emphasize 




39 


crime and violence 


39 


Teachers themselv^ do not command respect 




36 


Teachers who are not properly trained to 






deal with discipline problems 






Failure on the part of teachers to make 




ciassroom work more interesting 


11 


.31 



The question oitesiting for gracte promotion Is one of 
the few Instances In this survey in which we found slg« 
nif leant differencesiof opinion between eiennentary and 
high school teacheb. ^femdntatj^ teachers^ d^pose'an 
exdnrtination for graiqe promotion by a r^tio of almost 2 
to 1, while high schOoi teachers favor promotion on the 
basis of an examins^tlon score by a margin of roughiy 5 

Once agsin, teact^rs' attitudes am in st^^ contrast* 
to those of the general pubtic, which has for many years 
supports the notiorf of using standardized tests, both 
for grade-to-grade i^fl'omotlon and for high school 
graduation. In the 1904 survey of the public's attitudes 
toward the pqbiic schc^is,.the generat public stipported 
both of these uses of fests by a mafgfn of abou\ 2 to 1. 

The question: ? ^ ^ . 



Support lor Public School Testing 

U.S, teachers^are dfecid^y aniWvaient^^jout *the 
merits of standardized achievement tests both for grade 
promotion and' for graduation from high schMi. 
^ Teachers are opposeil to prjomotlon from grade to 
grade on the basis of examinations; 43% say that they 
favor such tests, and 52% oppose them. They are more 
evenly divided^ on the question of a nationwide examina- 
tion for high school graduation; 48% favor such a test/ 
white 45% oppose it. Of the' 48% who favor an examina* 
tion for high school graduation, two*thirds fecil that the 
outcomes shoutd t>e retea&ed to the public, and virtually 
afl favor comparing the exam results with those of othef 
schools $en/ing similar ciienteies. 



in your opinfm, should ehitdren be primiotBd 
from graile to gmie mly if t^y can pass axamina- 
tioos? " 
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No opinion 
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Xhe question: 

. ShouicI all high scriod students in the United 
Statss bs iiM(uired to pats a standard nstUHiwiile 
examination In ordsr fa get »>i{gh school dipfomt? 



Air EliiMnliify 
Ttaoiwnl TMChm 
% % 



Shouid be . 

required 
Should not 

bd rd<;uired' 
No opinion ' 



48 

45 

7 



52 

41 
7 



HiahSdK>6l 
TMGf|ir9 
% 

44 
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Remeotai Classes or Repeating a Grade 

■ . ■ .V " , . • . 

Teachers are o(iposed to having a student repeat a 
year's work if that student fails a subj^t. Three-quarters 
of the teachers (78%) favor having such a student take 
special remedial classes in the subject he or she failed; 
only 13% would prefer havirig the student rep^ the 
whoie y^. 

^ In 1978 the public was in virtual agreement with our 
1984 sample of teachers on hbw to treat failing stu- 
dents. Four-fifths of the public would have hajS such 
students take special rennedra! classes rather than fe- 
peating the sublets theylaif. 
The question: 

StKXJid jstudtnts who fail &• tvquired to f^ke 
sp«cia! ramadjai ciassas In Uw subjects th«y fail, 
or shwid thfiy tie rtquirsd to rsf^f the wiioie 
■■ ;y»sr's ^w?ii(? ■ 
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Special remedial classes 
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l^ep^t whole year's work 


IS 


14 . 


Mo opinion 


9 


6 , 



. 15 



■ - ' Id' 
ERIC 



iUisins College Entrance Requirdinents 

... , ^ . ■ • ■ 't 

Many educators have argu^ that raising the en- 
trance requirements of coiieg^S and universities would 
t5e an effective way'of inducing the public schools to 
. raise their standards. Teachers in this Survey favor this 
proposal by a snriali'margln ^47% to 39%).~ 

The generai pubilc, however, does not agree. The 
public has always favored toughe^standards at the high 
. school feve|» but it re|ect$, by a margin of 69% to 27%, 
the raising of college entrance re<;ulrements. 
. The question;,' k/-,... ,,■,*■..■ , 

Do you f—i th«t{1otiir<yMr e&Heses and uir^iver' 
tftits should liM their •nfnnce requirenk^»«r 



StToutd 
Should not 
No opin!(^ 



. Ait 

% 
47 

39 
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U.S. 
Public 

■ % ■. 
27 
58 
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A St9te Board £xam!naUon lor Tdachdrs ' 

Approxinutely two-thirds of the teacher respondents 
say that they would favpr a state board examination to 
prove their knowledge in the subjects they plan to teach. 
The U.S. public even more strongly favors the* Idea of a 
state board examination for teachers. Eighty-nine fjer- 
cent of the public support ^e idea. 

The question: " / ' 

In eddttloR to meeting coilM^ r«qufi«ment« f^' 
a teacher's eertifictfe, tfiourd those who want to 
become teachers also be required to pass a state 
toerd examinstion to proib their fcnowfe^ in the 
sublec^ they wiii teach, tief ore they are hired? 



Yea 

No 

No Opinion 
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89 


30 
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DesirabHity of Teaching a$ a Profession , 

As a of measuring thglr attitudes about the 
desirability of teaching as a profession', teachers were 
first asked whether they would like to have a daughter or 
a son enter the teaching profession. Teachers are about 
evenly divided in the^se of a daughter's becoming a 
teaclier^ (43% in favor, 46% opposed) and about 2 to 1 
against a son's dolftQ so (31 % in"favor, 6^ opposed). 

The question: .' . 

, Would you like to have if HauShiae of yours take 
up teaching fn th« pubfie tdhocff as a career? 
Would you like to have a son bf ytiufs take up 

■ a^a carswf? 

GUiughMr * .Son 
% %■ 



Teacher Opinion vs. Public .Opini^ . r ' 



Teachers* views orvthe desirabUity of teaching as a 
profession differ sofne^/hat from the attitudes of the 
pubflc. For exampie, th^ pubUc favors a daughter's 
entering leaching by a ratio of roughly 5 to 4 {&Si/i> to 
33%). For a son, the pubflc i3 about ^enlydivJded* 46% 
say that this would be a good idea, and 42% say that it 
would-i)e a badsdea > 



Son 



i > 



Yes $ 
No 

No opinion 




Onughtcr 

■ % . 
• 39 
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(1984) 



*46 



Unions, Sfrfky§y and Arlbiitration 



American'teachers strongly-suppbrt teacher union- 
ism, as weli as teachers' right to strike dv^r salaries and 
working conditions. Asked whether they feel that union-4 
izatlon has helped or hurt the quality of putj|ic ^uoation'' 
In th6 U.S., half oUhe teacher respondents <49%) say 
that it has helped; only 18% say that unionization has ■• 
hurt public educatipn; SfisTaay that ^las made no dlf^ 
f^rence ' ■ ' '* ' ^ ' ' - ■ 
, leachers also sup^Jort their right to strike. Asked 
whether public school teachers should be permitted to 
strike, almost two-thirds (63%) feel that- thfey should be 
permitted to strike; only ^% say.'that teacher striked ^ 
should not be allowed, ♦ 

Interestingly, teachers ^vor compulsory arbitratjpfi . : 
In dispfDtes. Asked if they would favor arbitration If an 
agreement cannot reached between 'a union and a' 
school board, nine out of 10 favor such a plan, and only 

'3% are OppOSecf. r: :yy -r:- ■■: 



'The question;,,... . ^ : .,; ..v' 

Most teachers Ni the natioh now belong to 
unions or associations tliit bargain over salaries, 
working conditions, ahd tbaiUstJi«»«n!onl^tion, 
In your opinion, helped, hurt, or made no differ- 
ence in the qimfify of public ^ueitlon in the U^? 



, Helped 

Hurt ♦ 
No differervce 
No opinion 
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Jhe questipn: 



Shduld public sctKioi feacims be {^rmitted to 
strike or not? \ 
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No opinion 
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Theauestfon: 



fwMn I teaciMir union (or iMoeiAftwi) amf flit 
school board, would you favc^ at oppos* a plan 
ttmt W9u!d fvquire the dispiito to be settled by thv 
decisioa of an aiiMtratqr or panel ecoHptabie to 
both ttie union end scfK)oi board? 



Favor 

Oppose 

No opinion ^ 
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^ V^s. teachers should tiave ' 
, the right 
No, they should not 
^0 opinion 


% 

63 

) 26 ' 


^uire CoirlHilsory Aft»ltrifioe 
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How Teachers $Q6 Themselves 

Teachers were asked to rate e^ch of 12 professions 
on a scale of zero tolO to Indicate their perceptions re-' 
girding two factors: 1J the profesg(on*'s contribution to 
society and 2) the amount of prestige {^pfe in that pro- . 
fession have in their communities. 

f^ot surprisingly, teaching heads the-list for eontribu- 
tlon to society, with about six teachers in 10 giving their 
peers a top rating. Next in order are physidiand, who 
receive a 10 from 46% of teachei«, and clergy, who re* 
ceiv« a 10 from 43% of tochers. 



er|cv 



RibliO school principais are far^down the iist. Oniy 
19% of'teachers give schooi principais a 10 for^lheir 
contribution .to society. At '^)e bottom of the list are 
lawyers f6%), fune*al directors (5%), business execu- 
tivesi4%)[, locaf political officeholders (4%), banl<ers 
(3%), reattors (2%), and advertising {practitioners (2*56). 

Th# prestige that teachers feel they^ave in their own 
communities appears to be a sensitive subject. Only 1 % 
of telphers give their profession the highest rating for 
Us status in the commu'nity. ? . > 

^ y^hen ratings of societal contribution are ^ompared^ 
witii ra'tinqs of community status, we find that teacfters i 
rati threr professions teaoliing, the clergy, and*, 
pupifc schooi principals '~- as lower in status than in' 
thefr contribution to society. The gap for teachers is'by 
M1he,iar5est--5a%.to1%*,. ^. V, , 



Cher Opinfon-vs.* PubUo»OpinloR 



^ i( ■ ■-. . . 

Teacher attitudes regarding ibe effects of unioniza- - 
• tion are in ainsost.direct cbntrast to t^e attitudes of the'^ 
general jJliblic. Whereas teachers — by amarsin of f^l*. . 
most 3 to 1 (49% to 18%) -1- feel that i^RionS have' 
helped tKe quality of American educatton, tiie public?— ^ 
by a margih.of 2 to 1 bell^ye§ that unjonizatior; has 
tturt education. ; ^ ' ' • • 

Moreover, while teachers leel that they should ha^ee 
the right to strii<er(63% favor tjjis light),. 56% of thip 
public oppose teacher striices. The*i)ubiic agrees With 
the views of. teachers trtincerning compulsory art^ra- 
tion in settling ^^t^tesflarge ma|oHtles of teachers < 
(90%) and of tha^pubiic (79%) favor compulsory arbitra- 
tion, . . * ' 
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The question: i 



Now we w6uld like your Imprassimis about dif- 
feimt {^ofMMiUcNns and ocoupations based on- 
^our personaf experieiK^ oron what youVo fwird 
or mad^To imlieete ycHtr tmprastfon, pfease use 
< this seaw^t ooes from tlie j|§ifi»t lalUiQ ifMtQ 
tothe h^{Met iatins of 40v 

f^Irst rate |he professions fisted tieiow for ttw 
amount OMh i^trii^utes to tfM generat (hk^ of 
soe{i|ty» The mvi you teel W contiitnites to the 
. good of society, the higtw tlHi nitmber ymi would 
i^piek; ttw jess ymi feel it i»Dtrii^MN^^ 
?i|um|MrycKi would t^ek. 

Now rate thase {^fessfons fik the amount c^f 
li^estlge status ymi feef.p^Ie ii^ ei^ profes- 
' eioo itave in your comnumity. 



Highest Siting 

Gsnerii Qood Ptest^ 

OfSoeieiy . . O^gtsUte 
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PixblUi scN>ol teachers 
Pfiysicians. 
Clersy ' 
Public schopi principals 
Judges v ^ / 
Uwy«irs ' 
^funef?! dirsctprs * 
Suslness executives ^ 
Local political officeholders 
Bahkars 
Realtors 

Advertising practltionem 



Teacher Opinion vs« Public Opinion 

The pubifc's flings about the contribution teachers 
rrtake to scxiety and aboot the status of teachers differ 
somewhat from the views held by teachers. The public 
feels that teachers cofitribute substantia!iy !ess to 
society than teachers feel "they do. Tweniy-nine percent 
of the pubttci^rould give teachers the highest ratino for^^ 
their contributiort to» 'society,, compared with 59% of 
teachers who would glVcr thenf;seives a 10. 

On the other hand, the public feets that teachers have 
wo/e status in tKe coti^njuhity than teachers fee! that 
they do, Nineteen percent of tiSa public would give' 
teachers the highest taijting for status. This figure is far 
higher than the 15^ of teachers who rate their status a^ 
10, but it is stiii on€hof the lower ratings that the public 
gives to any profession, indeed, teaching !s the profes- 
sion that the pubiiq perceives as.ttavihg the largest 
disparity between its status irr.the community and its 
contribution to society. • > 
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One of the tnajof ^ecommendattbns of th» National 
Cksmmidslon on Bideiidncd In Sducatioh wa$ that slg- 
nifleantiy mora time In high scHbot be ddvotdct to thd 
traditional basics; EnQlish and mathematics, as well as 
to certain "nevv" basics/ incfuding science, cornguter 
science, foreign languages for thd conegd^bound, 
>ifocational tmlnlng^' Virtualty all teachers feel that 
gngnsh. math, and science should be required for ail 
, students, both ttiosd who intdnd to 00 tb coii$ge and 
those who do not. • , . 

However, teachers would distinguish between the 
college-bound and'th^ non-coliege^sound In thenurhber; 
of years they would reciflire'of a given subj^€ For ex- 
ample, the average number of years of Sngilsh tii^t 
teachers would require for colle^e^sound studsnt^ Is 
3.6; the figure for^on-coltegiMtKHJhd students Is 3.6. The 
figures for math are 3.4y^»ars tor the cotlegiN^undand 
2.7 for the non-coliege^und. For science, tesKhers 
would require 3.0 years for the ^jll^^bbund and. 24 
. years for the non-cdliege-bound* t r» 

The question: * 

■ . • ■ V.:. ' ' >■■■ ■ V 
tf yoit we're ttM one to deekie, which of«lb« 
following subjects wmiki you irequire every putrite 
. h{gh school sluKl^nt wf»piiu2S to go on £0 colk^ : 
• lotake? 

What about those iMblie high scfKM^ students 
who do hot ptan to get oA Ui cof/ege when they 
graduate? Which courses vtraukl you require them 
to fake? . . 

ForThoM 
ForTtwM AvMQ* MotPfwmfaifi 

. . PianntflQ to Y— 'r> ToOoto 

Co to CoihKit ; C«i^K» 

'% . ,,F% • ■■% - ' 

96 14 ■ 34.'-'' 

95 ■ ■ ■ 3» . S3. 



The public agrees with teachers about the import 
tance of requiring high school students to take English 
and mathematics. More than 90% of teachers and of the 
public would require aU students to f«&e these subjects, 
^mtlar percentages of the public and of teachers would 
require high school students io take business, and a 
somewhat smaller percentage of the public lhan of ;; 
teachers would require high school students to xaink 
■"history and science. ' • 

For all other subjects, however, a 'much smaller, 
percentage of the public thanrof teachers endorses ; 
course requirements foc eittmr collsgcHsound or 
,coliege43qund-«tudei\t%, -f-'^r:/.- . 

'. V'' .:-'" ptonniriji to' ."'V Ptani*i9,i 

' OotoCoJkifi* Oo*»r 

...... .-v^ am , .v---vu5.^ -^^ ^ KR 

v v..'-..:-T«|w}*M»-, fyltMc 



, MaifHimatlc* . , 

-.English : ' 

HistoryAIS. igowimnwit ' 
Science .j^ 
. Fo«ion Itrfflua^ ^ • 
Physical «li/cation • ; 
Health ^dticat^ \ . > , 
'BwtinsM' '■■ : . . ' ' 
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*th« U^. putlUc was atksdabwit *^foa^iI;(n4l tm^ 



S0X Education 
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U.S. teachers oveni/ihelmfngly support sex education 
: Jn t>oth *pub!!C high echoofls and public eismentary 
• schools. Almost nine out of 10 teachers (86%) fe^I thatv. 
tSsx education Should be part of the Instnict^ 
gram lyv the high schools; only S% oppose the idea. , 
Seventy^ftve percent of teachers favor Including sex 
: e^^ irj the eJeimentaQ^ schools; dniy 1S% pppo0 
'"^theldeau - -w v v:.; 

HowevSr, feachets beUSve that different sexual 
topics are apprdprlate for differeVit levels of schoofing. 
For exanvple,* eight put of 10 teachem feel that the 
following topics should be covert In high school sex 
eduction classeSMhe l^iology of reproduction^vene^ 
disease, and birth cohtcol. SntallSr ma]oritlee feel that 
premiarital sex, abortion, homosexuality, and the nature 
of sexual intercourse should t:^' covered in high school 
Masses. Other than the bidiogy of reproduction, much 
' smaller percentages of teachets fsei that specific sev, 
uai topics should.tie covered In the elementary schoqis.. 
I* •■ ■ The question: ' ' ' ■ r- 
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" Do you feet the piSiUe high'tehoofs should or 
should not include «#x ecHicafiofi^n th«k fMtrue> 
Uonaf l»ogrimt ' 

Do you feet the putMte §i9mnt»nf schoots 
shmtid or stwuM not IncSuiie six e^ical^ in 
giiK^ 4 Ihrough 
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Sttoutd not 
No^nion 



(n'HH^ teBaoiairtaiy 

Stiwoi- '/ v-'Sertoot: - 
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The Question;'"' ■ 

WMeh tht f ol(ow{ng topics, If any^^fth^l^} be 
UicIudjMi for'high sehooi ttudenff ? : " 

Which of 'the f odowing topics, it^ny, sfKmid Ise 
if^w^ fof eiellMn^ly »t^»ol siydet^ . ' 

SlKwid' Ne 
StwukL Nof C^nioft SfKx^ct Not, 
% V % . % % 



taHtflhSctMo) 
SDoudI N0 



The bioiogy 
. of reproduc- 
tion . . 
Ven«n»i \ 
diS8a$« 
eirth controi 
Premarital sax 
Tha nature of 
««xualHntef* . 
ccjtiirse 
Aborttort 
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Teacher Opinion vs. Public Opinion 

> Almost as large a percentage of the U^. public (70%) ' 
as ol U.S. teachers- (86%)*supports sex educatton as 
jsirt of the high school tnstructlonaf prog^. For 
elementary schools, the public is aptout evenly divided; 
• 45%'fawor and 4S% oppose sex ^ucatlon In the ele- 
mentary schools, However, with regard to the specific 
topics to be included in sex education at both levels, the 
public is substantially less in favor of Instruction in 
each of these areas. , 

In High School, In E^Mnuiy Scboa^ 




tively, and analytically. Fifty-five percent of teachers 
gave a top rating to developing the ability to speak and 
write correctly; 53%, to developing the ability to use 
mathematics for everyday problanhs; and*51%, to en- 
couraging the desire to continue l^'rning as a lifelong 
process. ■ 

The ntghest f^rcentage of the U.S. public (68%) gives 
a 10 tp developing the ability to spedK dhd write correct- 
ly. The secondthlShest. percentage of the public (64%) 
gives the highest rating to deveiopirtfil' standards of what 
is right and wrong. > , 

Thequestion: , r 

Please rate the imp^ncs of each of the fb!* ^ 
fowing poMtsible goats of education on a scale of 
" zere to to. A zord means e gc^t Is nbt^t all lmp<»-- . 
fant and should not be {^rf of the jpubtic 'school , 
progrQm. A 10 msahs a goal is the imist innXHtant 
goal — before tit others. A nitirH{>a^Mn zero 
and 10 means ymi consider the goal t9«be %om»- 
where 4nl>stween in loHKMlance. 
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86 


r 70 




. reproaOcHon ' - ^ * ■/ 




64 


.70, 


37 


' Ver>6n0al disease 


83 


- 59 


40 


23 


Sirtlvcontfol 


80 


65 


29 


20 


Premarital &ex 


6S 


*2 


21 


18 


The naiutB of aexua) 










interpoufSse 


.62 


37 


24 


16 


' ' Abortion 


64 


38 


18 


12 


. 'HomoseixuaUty . 


. 55 




15 


10 



, The Goats of lEducatUm 

■ • . - \ : , . . ■ •• , 

t).S. teachers were asked to rate the importanc^pf 
i^certarh goafs of education ort a scale of arero to 
slx percent of teachers gave the tiiflh^t ratrng {1Q| to 
two goafs: developing good work habits, the ablUty to 
organize one's thoughts, and the a&if Uy to concentmte; 
and devetoping the ability to th^k ~ creatively; objec- 



fieip devefop good woftc habits* the 
ability, to organize one's thoughtili ^ 
V the ability to concentrate ■ 
To develop the abiUty tothtnk 
crijftiveiy>;ob|ec'ti¥ely,arta1ytioally 
to d^v8ios> the ability to speak ami 
write correctly 

To ae^i<H> the ability to use matnematics 

for everyday problems , ^ 
To entourage th£ desire to continue 

learning thfougrfeut orw*s Iffr 
To enfiodr^ge respect for law and order^^ 

for ^b^ying the rules of society '■ ■ ' v 
Totdevelop the at}f lity to live fn a 

complex and chahgin^il world ' v 
To pre jaare those who. pl2u> to atteml 

coUebe for cQii^e 

To cteMop: skills needed to get f or . 

1hose)v4lp}anning to attend college 
(^iv^|> .standards of wtiat is **noht 

yiknA-^^*\: ■ ; 

*T.c(a«veT(iip tr^ desire to excel 
To'deveiop an understanding of democ* 

racy and to pronnote participation In . 
^tf^ l>ontM process 
To develop the ability to get aior^ "' ^ 

With differeiit kind^of ii^ople - 
To dti^lop respect for and understand* 
of other races, reiigiorvs, nations, 

mi cultures 

To develop the ability to deal with adult 
* responsibilities arid probjems, Le^, sex, 
marriage, parenting, perscmal finances, 
alcohbt and druglibuse - . 
Tp help students nvake rediistfc.plans^of 
what they will <to atjter high school 
graduation 

To develop an understanding about differ- 

ef)t Kinds of jobs arKf care^ ir^k^ing . 

their requirements and rewa^S 
To (^In knowledge and understanding of 

science and scientific fa cts 

To galhTtnowFedge of the intportant facts 

of history, geography, ete. 
;^o develop an appreclatl<^ for and par^ 
- • ticlpatlon in the arts, music« literature, 

tf«iter,etc. * \ i 

To help s!(^tent& d>^cQi)se parsed V 

problsms v_ J 

To devet(^ the ability to un^rstAnd and . 

use computers , 

To promote physical develdpntent through 
sports programs . 

To help stiK^nts get good/high-paying , 
iobs 

To devltop an appreciation of tl>e ^'good'' 
things Inilfe * , 
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Som^ of the education reform reports have recom^ 
menct^extencting the ien^th of the schoo! day, the 
length of the school year.'Or both, in order* to provkle 
more time for instruction. U:S. teachers oppose tsotilof 
'these recommendations by roughly t^e same rnargins 

— 72% to 24%«sin .the'cSSe of lengthening the school 
day and 66% to 23% in the case'ol lengthening the 
.school year. - * 

^y contrast, the U.5>fitJblic is only marginalty op- 
pose 10 lengthening the school day on $chooi year. The 
public opposes extending 'the school xiay by a margin of 
42% to 52%, and the public opposes extendipg the 
sOhbot year by a margfn of 44% to 50%. 

The question: \ ^ / 

/"Hnyw do you feei about extai^his the scIkk^ ^ 
' da^ by ofw hour in the schd^ in which you teach? 
Aside from the questiQit of teaeher/sfalf compen- 

- satidfi, do>you(av^ or oppose tlUA ldM? 

■ ':Air '--y^ ' U.S. ' 

■% ■ .% 
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The question: 
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In s(HTW ruitions, students atttiKt school as 
many as"^ liayK a year, as oompMired to irfXHit 180 
days fn the U.S. Aside Iram the c[tMSt!(»n of 
tHcher/staff conipensatioi^ tiow do you feet 
about extending th» ptMic^school year in this 
community by 30 daye, making the scfMoi year 
about 210 days or to months iofig^ po you lavdr of 
.eyipose'thiS'idea?; ; ' . 
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. ^ Control of InsfructioD 

U.S. teachers f eef that *h6y should have the most Jn- 
f iudnce in deciding what is taught in the public schcK)ls 
in their communitfes. They feel even more strongiy that 
they should have the most infSuence in the selection of 
books for classroom use and for school iibraries:. 

For example, 33% of teachei^ feet that teacher^ 
"shdufd have the most influence in deciding what is 
taught; '19%-^ say the school tK>ardt 17% say the state 
government^ and-3% say th^. f^leraL govammentLOnly 
2% say that parents should have the gr^test influence 
in deciding what is taught 

Almost eight in 10 teachers (7f%) feel thai they 
Should have the nf>ost influence in the. selection of 
i>ooks for classrooms and schoof If bmrlas. Only 4% say 
principals of school ^dministmtdi^ 3% say the school 
board, and 2% say the parents. 

The question: t 

^ fn your opinion^ who shotiM biiw the greaiMt 
Influence {n deefding wKat i$ taiighf toiim imbUo 
schools of your community? 
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Who dO''^ feel sh<MiId have thl^oift tn*. ^ 
ftuene« in the seieotion of books f^ Use in pubtic ' 
ectmi xdastroom^ and «c^^ 



Principals and 
sciKx^i »lmin-^ 
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Teachdr Opinioh ys,!Pubiic Ppinlon 



Whereas teachers f eei strongly that they should have 
the most say In determining what i&lausht In the public 
' schbofs, the public feeis that parents and local sphooi 
: boards should have the-mosf fhf iuence in this area. Only 
'511 % of the public agree that teachers should have the 
most influence; ^7% say the schqpi boards and 24% say 

in the selectltn of booka f or cia^ooms and schoof 
librartes, only 42% of the public f6el that teachfire 
should have' the most iriKuence. About one in five 
members of the public <16^%) feel that parents should 
have the most influence, in bo^, selection. ' ' - , 

WhatI«Tw<^t? ^ 
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Books for Oiaaanxarat 
AndU&mles? 
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The findings of this survay coma from m«di interviews 
w!^ a representative sample of U.S. teachers. From a' 
list provided by Market Data Retrievaf, a sample of 2,000 
teachers was'set^ted to reflet the.totaf rational 
population of teachers, the sampie was stratifjeci pro* - 
portionately by region And by teapWns leverr 

Questionnaires were maii^ to ihe 2,0QQ teachers 
betwoen 30 Apri! and S May 1984. Six questionnaires 
wareiundeiiverafoie, producing an eff^etivd mailing of-s^ 
1,994 questionnaires. Of these, SlS (41%) werei com- 
pteted and returned- 



To insure that the attitude.s of nonrespondents were 
not siSnificantiy different from those of respondents, a 
teiephohe sun^ey was conduct^.with a sampie of 100 
teachers who had not answer^ the maii survey. The 
^ results of the (piephorie survey show^ that the sampie 
of honjrespondents to the'maif sucyey closely pamfieied 
the sampie of respondents — both In terms bf attitudes 
and in terms oi sc^loeconomJc and demographic, 
chamcteristic^. 



